
  

Pupil Premium Statement 2018-19

1.0 Definition of Disadvantaged Pupils

The pupil premium was implemented by the Conservative/Liberal Democrat coalition 
government in 2011. Schools currently receive (DfE and EFA, 2018b): £1,320 for primary 
schools or £935 for secondary schools for every pupil on roll that has been registered for 
free school meals (FSMs) at any time in the last six years. £1,900 per pupil looked after by 
the local authority at any time in their lives, £300 for every pupil registered as a ‘service child’ 
at any point in the last six years or those ‘in receipt of child pension from the Ministry of 
Defence’.

The pupil premium is money given to schools to ‘raise the attainment of disadvantaged 
pupils of all abilities and to close the gaps between them and their peers’ (DfE and EFA, 
2018).

Schools are legally required to publish a strategy on their website covering (DfE, 2017b): 

• How much pupil premium funding their school receives

• The ‘main barriers to educational achievement faced by eligible pupils at the school’ 

• What the school has done to overcome these barriers 

• How the impact of the pupil premium will be measured

• When the next pupil premium review will take place 

Full details on the funding arrangements can be found at; 

http://www.education.gov.uk/schools/pupilsupport/premium 

1.2 Historical Pupil Premium Grant Income:

Data shows that, in 2017/18, secondary schools received a mean average of £166,975 (DfE, 
2018c).

• Total number of students on roll   922

• Total number of Pupil Premium Students 270

• Total amount of funding received 13/14 £279,900 

• Total amount of funding received 14/15 £289,850  

• Total amount of funding received 15/16 £301,070 (322) 

http://www.education.gov.uk/schools/pupilsupport/premium


• Total amount of funding received 16/17 £284,240 (304) 

• Total amount of funding received 17/18 £273.020 (298)

• Total anticipated funding to be received 18/19 £256,500 (270)

1.3 2018-19 Context

2.0 Barriers Faced by Disadvantaged Pupils:

 The main barriers faced by disadvantaged pupils at Cornelius Vermuyden School are; 

➢ Low aspirations 

➢ Lack of confidence 

➢ Low self-esteem.  

➢ Poor social and emotional support networks.  

➢ Intergenerational underachievement 

➢ Poor attendance 

➢ Poor behaviour

3. 0 What is best practise?

As part of the National Governance Association ‘Spotlight on Disadvantage’ (2018) review of 
effective pupil premium strategies, five key themes of more effective practice were identified. 
These effective establishments;

1. Accounted for how every pound of their pupil premium budget was spent rather than 
using rounded numbers or vague estimations 

Year Group Percentage of 
Cohort

7 36%

8 28%

9 25%

10 28%

11 29%

TOTAL (270) 29%



2. Deployed evidence to justify their spending decisions, with references (for instance) 
to the EEF toolkit, academic research, internal data and Ofsted reports 

3. Had a clear success criterion for each pupil premium initiative and an idea of what 
would be achieved through spending the pupil premium 

4. Set out clear monitoring processes for continuously evaluating the effectiveness of 
spending

5. Clarified which group (i.e. all pupil premium pupils, just those with special educational 
needs and/or disabilities, or those struggling in a specific subject etc.) would receive 
the funding for each initiative.

Furthermore, the Ofsted (2018) Handbook states that judgements will consider ‘how 
effectively leaders use additional funding, including the pupil premium, and measure its 
impact on outcomes for pupils, and how effectively governors hold them to account for this’.

The governing board, in conjunction with the senior leadership team, should be involved in 
scoping, signing-off and reviewing a strategy for spending the pupil premium. This should 
cover: how much funding the school receives; the ‘main barriers to educational achievement 
faced by eligible pupils at the school’; what the school has done to overcome these barriers; 
how the impact of the pupil premium will be measured; and when the next pupil premium 
review will take place (DfE, 2017).

Importantly, the governing board is the accountable body for how schools spend funding 
given to schools to ‘raise the attainment of disadvantaged pupils of all abilities and to close 
the gaps between them and their peers’ known as the ‘pupil premium’ (DfE and EFA, 
2018a). Furthermore, as outlined in the Governance Handbook (2017a), those governing 
also play a wider role in defining the strategic parameters of disadvantage in their school.

4.0 What does the research show?

Literacy Support - Official data shows a persistent (albeit narrowing) gap in attainment 
between those eligible for the pupil premium and non-pupil premium pupils nationally (DfE, 
2014; 2018a; 2018b). A recent report from the Education Policy Institute (EPI) found that 
children eligible for the pupil premium were, on average, 4.3 months behind their peers 
when they first started school (Andrews et al., 2017). By the time the cohort sat their 
GCSEs, the gap between pupil premium pupils and their peers had risen to 19.3 months 
(Andrews et al., 2017).

Research from the DfE has found that the most successful initiatives for raising 
disadvantaged pupils’ attainment are: paired or small group additional teaching; improving 
feedback between teachers and pupils; and one-to-one tuition (Macleod et al., 2015). 

Feedback (+8) - The EEF indicate ‘Feedback’ has the largest impact on the teaching of 5-16 
year olds (+8 months). Feedback is information given to the learner and/or the teacher about 
the learner’s performance relative to learning goals. It should aim towards (and be capable 
of producing) improvement in students’ learning. Feedback redirects or refocuses either the 
teacher’s or the learner’s actions to achieve a goal, by aligning effort and activity with an 
outcome. It can be about the learning activity itself, about the process of activity, about the 
student’s management of their learning or self-regulation or (the least effective) about them 



as individuals. This feedback can be verbal, written, or can be given through tests or via 
digital technology.

Homework (+5) - The EEF suggests that homework (+5 months) is most effective when 
used as a short and focused intervention (e.g. in the form of a project or specific target 
connected with a particular element of learning) with some exceptional studies showing up 
to eight months' positive impact on attainment. Benefits are likely to be more modest, up to 
two to three months' progress on average, if homework is more routinely set (e.g. learning 
vocabulary or completing problem sheets in mathematics every day).

1:1 (+5) - EEF evidence indicates that one to one tuition can be effective, delivering 
approximately five additional months’ progress on average.

Pastoral Initiatives - The data from the National Governance Association ‘Spotlight on 
Disadvantage’ (2018) review of effective pupil premium strategies suggests that schools 
need to adopt a more holistic outlook when deciding on pupil premium spending. This 
means that, in the pupil premium spending strategy, teaching and learning initiatives should 
be accompanied by more pastoral initiatives which are often better at addressing the specific 
barriers to educational achievement which hold back pupil premium pupils (NGA, 2018)

Teaching Assistants (+1) - EEF evidence suggests that TAs (+1 month) can have a positive 
impact on academic achievement. However, effects tend to vary widely between those 
studies where TAs provide general administrative or classroom support, which on average 
do not show a positive benefit, and those where TAs support individual pupils or small 
groups, which on average show moderate positive benefits. The headline figure of one 
additional month’s progress lies between these figures. There is also evidence that working 
with TAs can lead to improvements in pupils’ attitudes, and also to positive effects in terms of 
teacher morale and reduced stress. Research which focuses on teaching assistants who 
provide one to one or small group support shows a stronger positive benefit of between 
three and five additional months on average.

Reading Comprehension (+6) - Reading comprehension strategies focus on the learners’ 
understanding of written text. Pupils are taught a range of techniques which enable them to 
comprehend the meaning of what they read. On average, reading comprehension 
approaches deliver an additional six months’ progress. Successful reading comprehension 
approaches allow activities to be carefully tailored to pupils’ reading capabilities, and involve 
activities and texts that provide an effective, but not overwhelming, challenge (EEF)

Peer Tutoring (+5) - The EEF indicates peer tutoring approaches  (+5 months) appears to 
have a positive impact on learning, with an average positive effect equivalent to 
approximately five additional months’ progress. Studies have identified benefits for both 
tutors and tutees, and for a wide range of age groups. Though all types of pupils appear to 
benefit from peer tutoring, there is some evidence that pupils who are low-attaining and 
those with special educational needs make the biggest gains. Peer tutoring appears to be 
more effective when the approach supplements or enhances normal teaching, rather than 
replaces it.

Small Group Tutoring (+4) - EFF evidence shows that small group tuition (+4 months) is 
effective and, as a rule of thumb, the smaller the group the better. Tuition in groups of two 
has a slightly higher impact than in groups of three, but a slightly lower impact than one to 
one tuition. Some studies suggest that greater feedback from the teacher, more sustained 



engagement in smaller groups, or work which is more closely matched to learners’ needs 
explains this impact.

The Cornelius Vermuyden School Pupil Premium Strategy Objectives for 2018-19

❖ Raise the attainment of all disadvantaged pupils including close the gap between 
those eligible for the pupil premium in school and those ineligibles nationally

❖ Improve engagement with pupil premium parents including the “Help 2 Help” 
initiatives

❖ Improve the attendance of pupil premium pupils

❖ Close the 'in-school' pupil premium/non-pupil premium gap in both literacy and in 
departmental areas.

❖ Increase the level of pastoral support addressing the specific barriers to educational 
achievement which hold back pupil premium pupils

❖ Reduce exclusions amongst pupil premium pupils

❖ Make school transitions easier for pupil premium pupils

5.1.Impact of Spend

Action Cost Impact

1:1 tuition in English & Maths £23,802 X2 - English outcomes (Best of 
Language & Literature 75% 4+) and 
Maths (66% 4+)
28 hours per week.

Breakfast Contribution
(80p per student per day)

£44,382 All PPG students have access to 
breakfast every day. 99% of students 
utilise this.



Attendance Reward Trip £3330

Contributions to salaries for 
intervention, focusing on the 
progress made by students 
accessing the PPG.
(TKE, DSI, COS, SGO, KHI)

£27,392 Employment of members of staff 
overseeing critical groups and applying 
appropriate identification, support, 
implementation and review of provision. 
English Literature results increased by 
+4%, whilst English Language results 
increased by 6%. 

Bar and Bus Counselling 
Contribution for PPG students

£3200

school
(£10,213)

To enable disadvantaged students, 
access to support systems for wellbeing 
purposes. Permanent exclusions remain 
at one (over 9 year period). Fixed Term 
Exclusions below national average. 
Contribution to counselling service for 
PPG students.

Food ingredients and wood cost 
contribution for PPG students

£1094 To enable the most vulnerable students 
to have full access to the curriculum.

Contribution to salaries for learning 
support via individual students and 
small groups

£55,876 Employment of LSAs to support 
individual pupils or small groups. Closer 
support for PPG students led to 
improvements in pupils’ attitudes, and 
also to positive effects in SI terms of 
teacher morale and reduced stress. 

Teaching and Learning initiatives. To 
fund departmental resources to 
improve teaching and learning (32% 
of total departmental capitation)

£19,200 A “Good” judgement from Ofsted in May 
2015 with regards to the quality of 
teaching and learning. Increased 
emphasis on identification, support and 
challenge of Ever6 pupils at teacher 
level. 

Provide revision guides for core 
subjects for Years 10 and 11

£24,616 All students have access to revision 
materials, books and packs.

Off Site Alternative Education 
Provision

£34,324 The most vulnerable pupils provided with 
alternative education enable them to 
access education off site. This provision 
enabled 99% of students achieve five 
9-1 grades.

Hardship fund to support students 
as necessary to support their 
learning.

£6,500 Funds used for a range of needs from 
out of hours learning opportunities, 
equipment, uniform etc.

Accelerated Reader & Lexia 
Reading Programme

£13,500 92% of students made progress from 
cycle one to cycle 3 of the programme

Cultural Enhancement – PPG Trip 
Contribution

£11,273 Ensure that no pupil misses out on 
educational trips due to financial reasons



Attendance = The Ever6 attendance for the last academic year was 91.4 compared to the 
attendance of those non-PPG students being 94.5%

The EEF (September 2017) outline that the Attainment 8 gap between disadvantaged and 
non-disadvantaged pupils is all but identical across all four Ofsted-rated categories of 
school, however, specifically 10 points in “Good” schools (Cornelius Vermuyden 5.02 in 
2018) – Need to further reduce and eradicate the internal gap.

�

In 2017-18, 23% of Cornelius Vermuyden students were disadvantaged. An average 
attainment score of 38.68 puts us below the average of 39.3 for those schools with 21-25% 
disadvantaged students.

Progress Rewards £3,675



�

The gap for English & Maths 4+ remains at 19% (same as 2017), whilst the gap for English 
& Maths 5+ has decreased by 5% to a 10% gap.

6.0 Proposal for 2018-19 PPG spend 

Attainment and Progress
Objective Activitie

s
Cost Success 

Criteria
Research/Evidence

Further 
close the 

gap in 
attainmen
t between 
PPG and 
non PPG 
students

LSA 
Intervent

ions

£10,00
0

Underachi
eving 

students 
identified 
and given 
targeted 

interventio
n to close 
the gap in 
attainment.

According to the Education Endowment 
Foundation the teaching strategies 
employed and an awareness of learning 
styles can have a moderate impact on the 
attainment of students. A range of these 
strategies are covered through the teaching 
and learning development programme 
(mastery learning, metacognition and self-
regulation, and collaborative learning). 

https://
educationendowmentfoundation.org.uk/

English 
KS4 
PPG 

intervent
ion 

program
me 

(BBA)

£200



Departm
ental 
bids

£20,00
0

Increased 
department
al focus on 
implementi

ng 
initiatives

educationendowmentfoundation.org.uk/
evidence/t eaching-learning-toolkit/ 

This strategy is based on findings from the 
EEF that small group tuition can have a 
moderate impact on disadvantaged pupils' 
attainment. 

https://
educationendowmentfoundation.org.uk/
evidence/t eaching-learning-toolkit/small-
group-tuition/ 

Nurture 
Group

£10,00
0

Identified 
lower 

ability PPG 
students to 

have 
bespoke 

KS3 
curriculum 

and 
provision,

This strategy is based on the findings from 
the "Pupil Premium Next Steps" published 
by The Sutton Trust which emphasises the 
importance of early intervention. 

http://www.suttontrust.com/wp- content/
uploads/2015/06/Pupil-Premium-Summit-
Report- FINAL-EDIT.pdf 

Off-site 
provisio

n

£15,00
0

PPG 
students 
outside of 
mainstrea

m 
education 

to be 
provided 

with a 
curriculum 
suitable to 

them.



Homewo
rk/Study 

Skills 
Club

£7,000 All PPG 
students to 

have 
access to 
support 
needed 
when 

completing 
homework 

tasks

The evidence shows that the impact of 
homework, on average, is five months' 
additional progress. However, beneath this 
average there is a wide variation in potential 
impact, suggesting that how homework is set 
is likely to be very important.
 
Evidence also suggests that how homework 
relates to learning during normal school time 
is important. In the most effective examples 
homework was an integral part of learning, 
rather than an add-on. To maximise impact, 
it also appears to be important that students 
are provided with high quality feedback on 
their work.

Some studies indicate that there may be an 
optimum amount of homework of between 
one and two hours per school day (slightly 
longer for older pupils), with effects 
diminishing as the time that students spend 
on homework increases.

https://
educationendowmentfoundation.org.uk/
evidence-summaries/teaching-learning-
toolkit/homework-secondary/

MyTutor 
online 

tutoring

£100 Online 
Maths and 
English by 
university 
students

Evidence indicates that one to one tuition 
can be effective, delivering approximately 
five additional months’ progress on average.

https://
educationendowmentfoundation.org.uk/
evidence-summaries/teaching-learning-
toolkit/one-to-one-tuition/

https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/homework-secondary/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/one-to-one-tuition/


Provide 
revision 
guides 
for all 

core and 
EBacc 

subjects

£10,00
0

Ensure 
that all Y11 

PPG 
students 

have 
access to 
revision 
materials

Mastery learning breaks subject matter and 
learning content into units with clearly 
specified objectives which are pursued until 
they are achieved. Learners work through 
each block of content in a series of 
sequential steps and must demonstrate a 
high level of success on tests, typically about 
80%, before progressing to the next unit. 
Those who do not reach the required level 
are provided with additional tuition, peer 
support, small group discussions, or 
homework, so that they can reach the 
expected level.

https://
educationendowmentfoundation.org.uk/
evidence-summaries/teaching-learning-
toolkit/mastery-learning/

Ensure 
that staff 

and 
parents 

are aware 
of the 

needs of 
PPG 

students 
and how 
best to 
support 

them

3 x PPG 
Champi

ons 
(DSI, 
SGO, 

KEV) to 
promote 

PPG-
specific 
intervent
ion and 
Teachin

g & 
Learning 
scheme

s

£44,50
0

An 
increase in 

the 
percentage 
of students 
achieving 
either a 

‘standard’ 
or ‘strong’ 

pass in 
both Maths 

and 
English

Small group tuition is defined as one teacher 
or professional educator working with two 
to five pupils together in a group. This 
arrangement enables the teacher to focus 
exclusively on a small number of learners, 
usually in a separate classroom or working 
area. Intensive tuition in small groups is 
often provided to support lower attaining 
learners or those who are falling behind, but 
it can also be used as a more general 
strategy to ensure effective progress, or to 
teach challenging topics or skills

Overall, evidence shows that small group 
tuition is effective and, as a rule of thumb, 
the smaller the group the better. Tuition 
in groups of two has a slightly higher impact 
than in groups of three, but a slightly lower 
impact than one to one tuition. Some studies 
suggest that greater feedback from the 
teacher, more sustained engagement in 
smaller groups, or work which is more 
closely matched to learners’ needs explains 
this impact. Once group size increases 
above six or seven there is a noticeable 
reduction in effectiveness.

https://
educationendowmentfoundation.org.uk/
evidence-summaries/teaching-learning-
toolkit/small-group-tuition/

https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/mastery-learning/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/


‘Help 2 
Help’ 

Evening
s held 
with 
PPG 

students 
and 

parents/
carers in 
Years 7, 
9 and 11

£300 Parental 
feedback 

from 
survey to 

demonstrat
e they are 
confident 
in how to 
support 

their child’s 
revision

According to the Education Endowment 
Foundation, parental engagement has a 
moderate impact on student impact, for 
moderate cost.

https://
educationendowmentfoundation.org.uk/
evidence/t eaching-learning-toolkit/small-
group-tuition/ 

Incorpor
ating 
PPG 

achieve
ment 

objective
s for 
PPG 

students 
into 

perform
ance 

manage
ment 

appraisa
ls for 

Subject 
Leaders

No 
cost

A 
narrowing 

of the 
attainment 

and 
progress 

gaps within 
each 

subject 
area.

Narrowin
g the 

PPG/non-
PPG ‘in-
school’ 
gap in 

numeracy 
and 

literacy 

Vocabul
ary 

(‘Magpie
’) books 

to be 
provided 

to all 
students 
to widen 
vocabul

ary

£200 On average, reading comprehension 
approaches deliver an additional six months’ 
progress. Successful reading 
comprehension approaches allow activities 
to be carefully tailored to pupils’ reading 
capabilities, and involve activities and texts 
that provide an effective, but not 
overwhelming, challenge.

Many of the approaches can be usefully 
combined with Collaborative 
learning techniques and Phonics to develop 

https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/reading-comprehension-strategies/


Lexonik 
literacy 

and 
reading 
program

me

£8,400 An 
increase in 
the reading 

ages of 
those 

targeted 
PPG 

students 
over the 
six-week 

programm
e

learning techniques and Phonics to develop 
reading skills. The use of techniques such as 
graphic organisers and drawing pupils’ 
attention to text features are likely to be 
particularly useful when reading expository 
or information texts

https://
educationendowmentfoundation.org.uk/
evidence-summaries/teaching-learning-
toolkit/reading-comprehension-strategies/

A set of 
literacy 
booklets 

to be 
provided 
to each 
teacher 
to refer 
to when 
completi

ng 
extende
d writing 

with 
students

£200 Work 
scrutinies 
to show 

PPG 
students 

are 
developing 

their 
literacy 

across all 
subjects 



Ensure 
PPG 

students 
know how 
to revise 
effectivel

y and 
independ

ently

Study 
skills 

sessions 
held with 
Year 11 
students 

by 
external 
agency

£3,000 All Y11 
PPG 

students to 
feel 

confident 
with their 

independe
nt learning.

Metacognition and self-regulation 
approaches have consistently high levels of 
impact, with pupils making an average of 
seven months’ additional progress.

These strategies are usually more effective 
when taught in collaborative groups so that 
learners can support each other and make 
their thinking explicit through discussion.

The potential impact of these approaches is 
high, but can be difficult to achieve in 
practice as they require pupils to take 
greater responsibility for their learning and 
develop their understanding of what is 
required to succeed.

The evidence indicates that teaching these 
strategies can be particularly effective for 
low achieving and older pupils.

https://
educationendowmentfoundation.org.uk/
evidence-summaries/teaching-learning-
toolkit/meta-cognition-and-self-regulation/

Teaching and Learning
Objective Activitie

s
Cost Success 

Criteria
Research/Evidence

Ensure all 
staff are 

well-
trained on 

the 
teaching 

strategies 
that have 
the most 
positive 

impact on 
PPG 

students

Teachin
g & 

Learning 
initiative
s to fund 
training 

to 
improve 
provisio

n

£15,00
0

All 
teachers to 

be 
provided 

personalis
ed CPD 

based on 
our 9 Key 
Learning 

Principles.

According to the Education Endowment 
Foundation the teaching strategies 
employed and an awareness of learning 
styles can have a moderate impact on the 
attainment of students. A range of these 
strategies are covered through the teaching 
and learning development programme 
(mastery learning, metacognition and self-
regulation, and collaborative learning). 

https://
educationendowmentfoundation.org.uk/
evidence/t eaching-learning-toolkit/ 

https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/meta-cognition-and-self-regulation/


Staff 
training 

on 
improvin

g 
feedbac
k and 

metacog
nition

No 
cost

Work 
scrutinies 
to show all 
department

s are 
adhering to 
the school 
marking 
policy, 

facilitating 
extended 
student 

response 
to marking 

and 
reflection 

on learning

The EEF indicate ‘Feedback’ has the largest 
impact on the teaching of 5-16 year olds (+8 
months). Feedback is information given to 
the learner and/or the teacher about the 
learner’s performance relative to learning 
goals. It should aim towards (and be capable 
of producing) improvement in students’ 
learning. Feedback redirects or refocuses 
either the teacher’s or the learner’s actions 
to achieve a goal, by aligning effort and 
activity with an outcome. It can be about the 
learning activity itself, about the process of 
activity, about the student’s management of 
their learning or self-regulation or (the least 
effective) about them as individuals. This 
feedback can be verbal, written, or can be 
given through tests or via digital technology.

https://
educationendowmentfoundation.org.uk/
evidence/t eaching-learning-toolkit/ 

All PPG 
students 

to be 
effective 
learners 

and 
teachers, 
demonstr

ating 
strong 

metacogn
itive and 
reflective 

skills

Peer to 
Peer 

Tutoring

£300 Attainment 
of younger 
students 

involved in 
the 

programm
e to 

improve in 
English 

and Maths 

Overall, the introduction of peer tutoring 
approaches appears to have a positive 
impact on learning, with an average positive 
effect equivalent to approximately five 
additional months’ progress. Studies have 
identified benefits for both tutors and tutees, 
and for a wide range of age groups. Though 
all types of pupils appear to benefit from 
peer tutoring, there is some evidence that 
pupils who are low-attaining and those with 
special educational needs make the biggest 
gains.

https://
educationendowmentfoundation.org.uk/
evidence/t eaching-learning-toolkit/



Promoti
ng and 
reinforci
ng an 

ethos of 
high 

achieve
ment for 

all

No 
cost

Observatio
ns of class 
teachers 

demonstrat
e that all 
teachers 
have a 

dedication 
to Teacher 
Standard 
1b ‘set 

goals that 
stretch and 
challenge 

pupils of all 
backgroun
ds, abilities 

and 
disposition

s.’

Mastery learning appears to be particularly 
effective when pupils work in groups or 
teams and take responsibility for supporting 
each other’s progress (see 
also Collaborative learning and Peer 
tutoring). It also seems to be important that a 
high bar is set for achievement of 
‘mastery’ (usually 80% to 90% on the 
relevant test). By contrast, the approach 
appears to be much less effective when 
pupils work at their own pace (see 
also Individualised instruction). 

Mastery learning appears to be a promising 
strategy for narrowing the attainment gap. 
Low-attaining pupils may gain one or two 
more months of additional progress from this 
strategy than high-attaining students. 
Teachers need to plan carefully for how to 
manage the time of pupils who make 
progress more quickly.

https://
educationendowmentfoundation.org.uk/
evidence-summaries/teaching-learning-
toolkit/mastery-learning/

Metacog
nition 
sheets 
to be 

complet
ed after 
every 

homewo
rk

£400 A 
qualitativel

y 
observable 
improveme

nt in the 
metacognit

ion of all 
students

Metacognition and self-regulation 
approaches have consistently high levels of 
impact, with pupils making an average of 
seven months’ additional progress.

These strategies are usually more effective 
when taught in collaborative groups so that 
learners can support each other and make 
their thinking explicit through discussion.

The potential impact of these approaches is 
high, but can be difficult to achieve in 
practice as they require pupils to take 
greater responsibility for their learning and 
develop their understanding of what is 
required to succeed.

The evidence indicates that teaching these 
strategies can be particularly effective for 
low achieving and older pupils.

https://
educationendowmentfoundation.org.uk/
evidence/t eaching-learning-toolkit/

https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/collaborative-learning/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/peer-tutoring/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/mastery-learning/


All PPG 
students 

to be 
leave the 
school 
verbally 

confident

Every 
SOW in 
every 

departm
ent to 

include 
an oracy 

focus.

No 
cost

All PPG 
students to 
be verbally 
confident 

by the time 
they leave 

school

Overall, studies of oral language 
interventions consistently show positive 
impact on learning, including on oral 
language skills and reading comprehension. 
On average, pupils who participate in oral 
language interventions make approximately 
five months' additional progress over the 
course of a year.

All pupils appear to benefit from oral 
language interventions, but some studies 
show slightly larger effects for younger 
children and pupils from disadvantaged 
backgrounds (up to six months' additional 
progress).

https://
educationendowmentfoundation.org.uk/
evidence-summaries/teaching-learning-
toolkit/oral-language-interventions/

Wellbeing
Objective Activitie

s
Cost Success 

Criteria
Research/Evidence

Raise 
attendanc
e of PPG 
students 

in 
comparis

on to 
non-PPG 
students

Attenda
nce 

rewards 
(group 
and 

individua
l) for 
PPG 

students 
who 

improve 
attendan

ce

£1,000 An 
improveme

nt in the 
attendance 
figures of 

those 
targeted 
students

The DfE’s 2016 research report on ‘The link 
between absence and attainment at KS2 
and KS4’ found that, ‘for each KS2 and KS4 
measure, overall absence had a statistically 
signicant negative link to attainment – i.e. 
every extra day missed was associated with 
a lower attainment outcome.’

The link between absence and attainment at 
KS2 and KS4’ (2016: DfE)

Weekly 
attendan

ce 
tracking

No 
cost

Student 
question
naires to 
identify 
barriers 

to 
attendan

ce

No 
cost

https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/oral-language-interventions/


‘Back to 
work’ 
style 

meeting
s with 
tutors

£300

Increase
d home 
visits for 
persiste

nt 
absente

es

£500

Student 
phone 

directory 
for Y11 
students

No 
cost

Raising 
the 

profile of 
attendan

ce 
through 
digital 

and print 
media 
sent to 
parents/
carers 

£300

A 
revised 

attendan
ce 

cohort 
system

No 
cost



Provide 
all PPG 

students 
with an 

Enrichme
nt 

program
me which 

boosts 
‘cultural 
capital’, 

aspiration
s and 
self-

confidenc
e

Hardshi
p Fund

£8,000 Funds 
used for a 
range of 
needs 
ranging 

from out of 
hours 

learning 
opportuniti

es, 
equipment, 

uniform, 
subsidising 
trips etc.

Music 
tuition

£5,000 A greater 
number of 
students 
able to 
access 
music 

lessons to 
develop 

self 
confidence

Overall, the impact of arts participation on 
academic learning appears to be positive but 
low. Improved outcomes have been 
identified in English, mathematics and 
science. Benefits have been found in both 
primary and secondary schools, with greater 
effects on average for younger learners and, 
in some cases, for disadvantaged pupils.

Some arts activities have been linked with 
improvements in specific outcomes. For 
example, there is some evidence of a 
positive link between music and spatial 
awareness and between drama and writing.

Wider benefits such as more positive 
attitudes to learning and increased well-
being have also consistently been reported.

https://
educationendowmentfoundation.org.uk/
evidence-summaries/teaching-learning-
toolkit/arts-participation/

Cultural 
enhance

ment 

£12,00
0

Ensure 
that no 
student 

misses out 
on 

educationa
l trips due 
to financial 

reasons

This approach is based on research by the 
EEF which shows that targeting social and 
emotional barriers can have a moderate 
impact on attainment. 

https://
educationendowmentfoundation.org.uk/
evidence/t eaching-learning-toolkit/social-
and-emotional-learning/ 

https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/arts-participation/


Universit
y 

activities

£10,00
0

Raise 
aspirations 
of students 

through 
exposure 
to local 

and 
national 

universities

The National Governance Association 
‘Spotlight on Disadvantage’ (2018) review of 
effective pupil premium strategies asserts 
that  several research reports all stress, to 
varying degrees, that aspirations ‘have an 
important part to play in explaining why poor 
children typically do worse at school’, even 
after accounting for family background and 
prior attainment (JRF, 2010: 5; Sharples et 
al., 2010; House of Commons Education 
Select Committee, 2014). This is despite the 
fact that the Joseph Rowntree Foundation 
(JRF, 2011) has previously argued that 
aspirations can be affected by ‘social class, 
culture and history’ as well as the level of 
parental support. Looking across three 
deprived areas in the UK, the JRF (2011) 
found evidence to contradict the general 
assumption that ‘young people from more 
disadvantaged backgrounds’ necessarily 
have ‘low aspirations’, suggesting that more 
research is needed to fully understand the 
impact of aspirations on disadvantaged 
groups

https://www.nga.org.uk/Guidance/Research/
Academic-year-2018-19/Spotlight-on-
disadvantage.aspx

Guest 
speaker
s (e.g. 

Mr 
Beezy)

£2,000 Raise 
aspirations 
through a 
variety of 
inspiration

al 
speakers 
across all 

year 
groups

House 
funds

£10,00
0

All PPG 
students to 
be involved 

in some 
form of 

Enrichment 
activity

In the US, the richest families now spend 7 
times more on out of school enrichment than 
the poorest families, a much bigger gap than 
40 years ago. All the data point to a similar 
gap in the UK.

Given this, the role of schools as places of 
cultural and social as well as academic 
learning has become even more critical. The 
Trust recommends that schools’ pupil 
premium money could be used for 
enrichment activities to offer wider cultural 
experiences to those who actually need 
them most.

https://www.suttontrust.com/newsarchive/
creating-cultural-capital/

https://www.nga.org.uk/Guidance/Research/Academic-year-2018-19/Spotlight-on-disadvantage.aspx
https://www.russellsage.org/publications/whither-opportunity
https://www.suttontrust.com/newsarchive/creating-cultural-capital/


Ensure 
behaviour

, low 
aspiration

s and 
other 

pastoral 
issues 

are not a 
barrier to 
learning 
for PPG 
students

Bar and 
Bus 

Counsell
ing

£7,500 Permanent 
exclusions 
to remain 
at zero. 

Fixed Term 
Exclusions 
significantl

y below 
national 
average

The reasoning for this is based on research 
by the EEF which shows that targeting 
emotional issues can have a moderate 
impact on attainment. 

https://
educationendowmentfoundation.org.uk/
evidence/t eaching-learning-toolkit/social-
and-emotional-learning/ 

Half-
termly 
PPG 

meeting
s with 

Year 11 
students 

£500 ERO and 
PPG 

Champions 
to garner 
qualitative 
feedback 
from PPG 
students 
on how 
they feel 
they are 

progressin
g and any 
barriers 

they might 
have to 

their 
learning

The data from the National Governance 
Association ‘Spotlight on 
Disadvantage’ (2018) review of effective 
pupil premium strategies suggests that 
schools need to adopt a more holistic 
outlook when deciding on pupil premium 
spending. This means that, in the pupil 
premium spending strategy, teaching and 
learning initiatives should be accompanied 
by more pastoral initiatives which are often 
better at addressing the specific barriers to 
educational achievement which hold back 
pupil premium pupils (NGA, 2018)

https://www.nga.org.uk/Guidance/Research/
Academic-year-2018-19/Spotlight-on-
disadvantage.aspx

On average, SEL interventions have an 
identifiable and valuable impact on attitudes 
to learning and social relationships in school. 
They also have an average overall impact of 
four months' additional progress on 
attainment.

Although SEL interventions are almost 
always perceived to improve emotional or 
attitudinal outcomes, not all interventions are 
equally effective at raising attainment. 
Improvements appear more likely when SEL 
approaches are embedded into routine 
educational practices and supported by 

Mentorin
g 

program
me for 
every 

Year 11 
PPG 

student

£500

PPG 
behavio

ur 
groups

£1,000 An 
improveme

nt in the 
average 

behaviour 
score of 
identified 
students

PPG 
Rewards 
Trip for 
Year 10 
students

£10,00
0

Improveme
nt in the 

attendance
, behaviour 

and 
aspirations 

of Y10 
PPG 

students

https://www.nga.org.uk/Guidance/Research/Academic-year-2018-19/Spotlight-on-disadvantage.aspx


Buddy 
system 
for Year 
7 PPG 

students

£500 All Year 7 
PPG 

students to 
make a 
positive 
transition 

into 
secondary 

school

educational practices and supported by 
professional development and training for 
staff. In addition, the implementation of the 
programme and the degree to which 
teachers are committed to the approach 
appear to be important.

SEL programmes appear to be particularly 
beneficial for disadvantaged or low-attaining 
pupils.

https://
educationendowmentfoundation.org.uk/
evidence-summaries/teaching-learning-
toolkit/social-and-emotional-learning/

Breakfas
t

£38,80
0

270 
students x 
80p daily

Anonym
ous 

pastoral 
survey 
to be 

provided 
to all 

students 
to 

identify 
any 

pastoral 
issues 

common 
amongst 
students

No 
cost

Survey at 
the end of 
the year to 
show that 
over 90% 

of students 
feel happy 
at school

Intervent
ion from 
humanut

opia, 
providin

g 
pastoral 

and 
aspiratio

nal 
support 
to Year 9 
students

.

£4,000


